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Mission of Assessment

The mission of assessment at Cornerstone University is to measure student
learning and development in relationship to the curricular and co-curricular goals
of the University for the purpose of providing a quality educational experience for
each student through continual enhancement of programs and services.

Objectives of Assessment

1. To clearly articulate a set of curricular and co-curricular goals based upon
a student’s:

knowledge level of any given content area
skill level as appropriately defined
spiritual formation leading to a set of values

2. To develop a well defined strategy to achieve those goals, including:

to identify and monitor trends in student profiles

to identify and monitor trends in student learning

to identify and monitor the instruments and methods used in
assessing student learning

3. To offer verifiable evidence of the achievement of those goals.
4, To provide a means of accountability to ensure ongoing assessment.
5. To gather, interpret and use the evidence in the institutional decision

making processes of instructional program improvement, strategic
planning and budget development.

6. To provide yearly and other regular reports to the campus community to:

report the work of assessment
provide feedback for curricular and co-curricular development



Purposes of Assessing Student Learning

Cornerstone University’s assessment plan is a means of appraising the
institutional effectiveness as it relates to the stated mission and goals of the
institution. The University is committed to employing its assessment program as
a process that will yield beneficial data enabling the institution to analyze,
interpret and employ feedback; thus, providing the best scenario for the
improvement of student learning and institutional effectiveness. The goal of
assessment will be to improve both curricular and co-curricular activities so that
student outcomes will be consistent with stated institutional mission and goals.
This will necessitate the monitoring of assessment of:

the characteristics of the entering student

the various academic policies of the institution

the various academic programs of the institution
the effectiveness and characteristics of the faculty
the factors impacting the educational experience
the student characteristics following graduation
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Given the mission statement, institutional goals and basic purposes of
assessment, the University’s assessment of student learning is guided by the
following criteria:

a. it will stem from the mission statement and institution as reflected
in both the curricular and co-curricular areas

b. it will comply with the standards of the Higher Learning Commission
and other accrediting bodies

C. it will assess both cognitive and affective development of the
student

d. it will assess the spiritual aspects of the mission of the institution

e. it will permit the institution to monitor its progress toward the goal of
enhancing its academic standards

f. it will facilitate the more effective advisement of students with
regard to their major and minor programs of study

g. it will direct systematic curricular reviews

h. it will use multiple means to assess student development and

achievement

I. it will lend itself to the schedule of periodic reviews undertaken by
external evaluating organizations

J- it will seek the greatest return on institutional resources spent for
this activity



Institutional Structure for Assessment

The following charts highlight the organizational structure for caring for the
details of the institutional and division by division assessment of student learning.
At key junctures, all along the decision making trail, individuals and committees
are charged with carrying out the assessment project for a specific aspect of the
student learning process. This system provides a check and balance system
used to guarantee the annual and continual undertaking of institutional
measurement, assessment and the use of the collected data in institutional
decision making. This new structure will keep involved the component parts of
the institution and the direct involvement of many individuals. This should allow
for the weaving of the assessment plan into the fabric of the university and allow
for the growing of the program to be owned by all involved stakeholders. This
system involves multiple levels and multiple individuals in the assessment
process. Ultimately, the Dean for Assessment and the Institutional Assessment
Committee have the responsibility to carry forth with all aspects of the
institutional assessment project. Chart 1 diagrams the university assessment
mechanism with a brief job description at each of the major levels of the plan.

Chart 2 provides a look at the University wide committee structure and
how it is to function with the above mentioned scheme in mind.

Along with a committee structure to guide the assessment process, the
institutional academic strategic plan is instrumental in moving the university
forward by requiring essential data to make informed decisions. The “Academic
Strategic Planning Model” demands evaluation and assessment at a variety of
key decision making points. The assessment of student learning takes place
primarily in the circle of the “educational environment” and is energized by data
relevant to the assessment of the student learning process. This schematic
allows for a visually simple picture to understand the points of “closing the loop”
of decision making through the use of the data collected during the assessment
of student learning at the micro and macro levels. This is illustrated in Chart 3.

Also, to provide the overall institutional impact of assessment, an
“Organizational Planning Process” chart illustrates a cyclical view of how the
university makes decisions. Such a plan and strategy also provides guidance as
to how Cornerstone anticipates data from assessment to be a vital component of
institutional strategic and logistic planning. The assessment of student learning
is important at each step of the decision making process. See Chart 4.



Chart 1 .

Comerstone University

Institutional Assessment System

Dean of I
Assessment & Designs Assessment Plan
o *Empowers Plan
Institutional . .
Receives Assessment Reports
Assessment oot .
Committee Provides Yearly Evaluations
*Reports to the Chiel Academic Officer
Academic *Reviews All University Programs
Leadership *Recommends Program Adjustments
Team *Maintains appropriate student learning goals
*Works with Dean of Assessment
Divisional *Reviews All Divisional Majors
Assessment *Reviews All Divisional Minors
Committees *Reviews All Course Offerings

¥Maintains appropriate student learning assessments
*Recommends Program Adjustments
*Works with Dean of Assessment
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Entry Level Assessment (Placement of Students)

As part of the application process, a student’s academic preparation at the
high school level or at other institutions of higher education is appraised. This is
done through the use of existing standardized achievement instruments, the use
of grade point average and class rank in order to provide a more complete
analysis of student preparedness for the Cornerstone University experience.
Additionally, information is gathered during the entry phase with regard to the
guidance counselor’'s recommendation. Significant, also, to the mission of the
University is the student’s pastoral letter of reference and recommendation.
Upon enroliment in the University, students are placed into a variety of
Mathematics courses based upon their ACT mathematics score. The
Mathematics faculty are in the process of defining an instrument (rather than
relying upon ACT scores for placement) to be administered to incoming students
to determine in which level of mathematics class they should be placed.

At the current time, the English faculty are considering instituting a test in
order (College Base Writing Test) to better place students in freshman writing
courses. This is an on-going divisional discussion. The purpose would be to
place students not yet ready to meet collegiate writing standards into proper
remedial courses prior to enrolling in the basic curriculum required course of
ENG 113 Freshman Rhetoric. Currently, ACT English subscores are used for
this placement.

Finally, the Foreign Language Department is involved in entry level
student placement by evaluating where a student is in the learning of a language
and the meeting of the general educational institutional requirement. If a student
does not have 3 years of a high school foreign language, then he/she meets with
the faculty member of the language department (and if necessary, the Chairman
of the Humanities Division) to determine competency. Several of the languages
have a computer assisted tool often used to determine level of competency. At
times, an outside expert is sought to assist in the placement and validation of a
student’s previous language experience (for example, sign language or a
language not commonly taught — Japanese). Also, the Berlitz Language Test
Center is being used for similar testing of competency.

Once enrolled, the student is administered the College Base Test during
the orientation session in order to gain an entry score regarding basic
knowledge. This same instrument is administered again during the second
semester of the Junior year in order to measure the effectiveness of the
institution’s general education core curriculum. The first test score becomes the
benchmark by which the junior year scores are evaluated — both for individuals
and for the class designation of students writing the CBT. The purpose for this
testing is to measure the impact of the general education core curriculum on the
general knowledge base of students.
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Assessment of the Core Curriculum

The core curriculum constitutes that portion of a student’s program of
study designed to impart the heart of a Cornerstone University Christian liberal
arts education. At the center of that core curriculum is a set of courses known as
the Cornerstone Core.

This specific set of classes is being monitored by a “Core Curriculum
Review Committee” in fulfillment of the intent of the core as defined by the
institutional Educational Policy Committee. This Committee, under the direction
of the Dean of Assessment, is responsible for an annual review of the core-of-
the-core and the remainder of the general education curriculum on a three year
review cycle. The assessment cycle will follow the same pattern as does the
overall divisional time frame. Thus, the division under review will also assess
the core curriculum offerings it provides for the rest of the University.

The annual review is to consider the intent of the core and to determine
how this set of classes is meeting the institutional objectives. Working with the
Assessment Committee the actual curriculum review is conducted by the division
out of which the course is offered. That specific division (or department within a
division) devises the pre-test and post-test instrument to be used in determining
the effectiveness of the course. Along with the pre-test and post-test
instruments, another mode for the assessment of student learning is through
course embedded assessment (quizzes, discussions, exams, papers).

Please see Appendix A for the packet of forms which will be used to
assess the core curriculum. Along with that form will be a curriculum matrix
(defined by the Education Policy Committee), which will be used to guide the
overall evaluation of the intent and purposes of a course in light of the intent of
the faculty. The matrix indicating institutional intent is also attached in that
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Major/Minor Discipline Assessment

Each division is responsible for the assessment of student learning within
its respective domain of courses, including: majors, minors, core curriculum
offerings, content area specific classes and any elective course given by the
content area faculty. Each division is placed in the “cycle of assessment” and is
responsible for a full divisional analysis every three yeas.

Included as part of this document are the conceptual level divisional
review plans. Each academic division has submitted and is continually working
on its plan for the assessment of student learning. See the “Divisional
Assessment Plans” notebook for each of the division specific plans for evaluating
the work of the division. Also, see Appendix A for the forms currently being used
for the assessment of student learning linked to curricular design and formation.

In addition, per the assessment cycle, divisions will carry out an external
program review. These reviews will utilize experts who have a knowledge about
the disciplines represented in the division. Following a review of the curricular
offerings of the specific division, a report will be submitted to the Dean of
Assessment. The report will detail strengths, weaknesses and recommended
modifications to a major/minor/course. This data will be used by the division and
by the chief academic officer for purposes of program development and curricular
revision.
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Co-curricular Assessment

Cornerstone University seeks to provide a holistic educational experience
for its students including the training of the mind and the maturing of the spirit.
Much of what is accomplished at a Christian liberal arts institution is in the area
of worldview and spiritual formation. Such spiritual formation is the dynamic,
transforming process of being apprenticed to Christ, beginning with the event of
Christian conversion, continuing daily in a walk of obedience from the heart that
integrates faith and life, culminating ultimately in Christ-likeness. Such a spiritual
journey is nurtured in the midst of a caring Christian community that challenges
and prods followers to see beyond the horizons of their prevailing comfort zones
and grasp new dimensions of what a relationship with Jesus Christ means.

Thus, in an effort to provide an education supplementing and
complementing the traditional educational activities, the following departments
form a significant portion of the experiences and services that support student
learning outside of the classroom. As stated in the University catalog — “all
learning at Cornerstone University falls into the categories of curricular or co-
curricular. Co-curricular learning supports and enhances the formal curricular
learning of students through a variety of programs and activities, including:

career services/internships
discipleship ministries

student leadership development
residence life

student activities

For the plans of how Student Development seeks to assess this more
gualitative nature of the Cornerstone University experience, see the plans for
assessment as outlined in section three of the “Divisional Assessment Plans”
notebook.
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Assessment of the Alumni

In an effort to evaluate whether the University has been effective in
preparing its students for the marketplace and ministry, a survey of its alumni will
be administered at three specific time periods following graduation:

one year after graduation

five years after graduation

ten years after graduation

Regarding the assessment of student learning, each survey will seek to
determine:

if the education adequately prepared the student for their
chosen field

if the education adequately prepared the student for service
in a local church community

if the education provided a life-long pattern of learning

if the institutional goals have been accomplished

Additionally, the following sorts of data will be collected to assist in institutional
decision making:

occupational data

spiritual formation data

family and other demographic data

attitudinal date re: the alums perception of the institution
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Strategies for campus ownership of the assessment of student learning

The following strategies are examples of what will be used to develop and
to mature the institutional assessment plan with the purposive strategy of
embedding assessment into the fabric of the organizational culture:

faculty & staff in-service training sessions

faculty & staff colloquium sessions

institutional assessment website

Board of trustees information sessions/updates

University Leadership Team updates

Academic Leadership Team updates

articles in the campus newspaper

assessment as part of the student orientation programs
chapel announcements re: campus assessment practices
student and faculty CUBE announcements and information

general campus conversation and habits of routine
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Evaluation of the Teaching Faculty

As part of the overall assessment plan regarding student learning, the
University is involved in the evaluation of all faculty members as in important part
of the learning process. Therefore, each faculty member is evaluated as follows:

all tenured faculty have one course evaluated per semester
(at the discretion of the divisional chair)

all tenure track faculty have each of their courses evaluated per
semester (or an alternative number — at the discretion of the chair)

adjunct faculty are evaluated on a regular basis
(at the discretion of the divisional chair)

tenured and adjunct faculty are evaluated by classroom visits by
the divisional chair (number of visits decided by the divisional chair)

in some situations, personal interviews with students are conducted
to gather more information and to bring clarity to the above

methods
(at the discretion of the divisional chair)

Once the above data is collected, the appropriate divisional chair meets with the
individual faculty members to go over the results. This is done on an annual basis for all
faculty members. If needed, a plan for improvement is decided upon by both the faculty
member and the divisional chair (and, at times, a mentor is chosen to work with the faculty
member for personal and professional growth and development) in consultation with the
Chief Academic Officer.

At the current time, the IDEA Forms developed through the University of Kansas
are used as the common instrument in the evaluation of the faculty and his/her class
room performance.



22
Phase One (2002-03)

The following divisions will be asked to go through an entire assessment
sequence (course, major, minor evaluation of programs):

Education (B.A.and M.A)
Music

Seminary  (all programs)

Also, during the first year of the assessment plan, the following items will be
accomplished:

all institutional macro-assessment instruments deployed
(College Base Test, CIRP, ACT entering student survey)

an annual assessment report of the macro-assessment data
to all involved parties
(administration, student development, faculty)

an annual assessment of student learning report regarding
the findings of the macro-assessment efforts
(assist in planning, budgeting, program adjustments)

Finally, the following items will be worked on in seeking to develop an ethos of
assessment on campus:

student newspaper articles

webpage construction (intranet)

faculty development/training sessions
institution reports from the assessment office

* Reports are provided to and produced by the Dean of Assessment and provided to the Chief
Academic Officer and the Academic Leadership Team to develop curriculum, allocate resources
and in producing a Strategic Academic Plan.
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Phase Two (2003-04)

The following divisions will take part in a full assessment review:

Business

Core curriculum

History & Social Sciences
Kinesiology

Student Development

Also, during the second year of the institutional assessment cycle, the following
items will be accomplished:

all institutional macro-assessment instruments deployed
(College Base Test, SSI, ACT entering student survey)

an annual assessment report of the macro-assessment data
to all involved parties
(administration, student development, faculty)

an annual assessment of student learning report regarding
the findings of the macro-assessment efforts
(assist in planning, budgeting, program adjustments)

As with the on-campus efforts of year one, multiple strategies will be
implemented to continually gain campus wide support for the assessment
project.

* Reports are provided to and produced by the Dean of Assessment and provided to the Chief Academic
Officer and the Academic Leadership Team to develop curriculum, allocate resources and in producing a
Strategic Academic Plan.
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Phase Three (2004-05)

The following divisions are scheduled for a full assessment:

Adult Continuing Education
Asia Extension Programs
Bible-Religion-Ministries
Humanities

Science & Mathematics

Also, during the third year of the institutional assessment cycle, the following
annual items will be produced:

all institutional macro-assessment instruments deployed
(College Base Test, CIRP, ACT entering student survey)

an annual assessment report of the macro-assessment data
to all involved parties
(administration, student development, faculty)

an annual assessment of student learning report regarding
the findings of the macro-assessment efforts
(assist in planning, budgeting, program adjustments)

Since this is the final year of the institutional assessment cycle, continued efforts
will be made to weave the notion of assessment into the fabric of the culture of
the campus community.

* Reports are provided to and produced by the Dean of Assessment and provided to the Chief Academic
Officer and the Academic Leadership Team to develop curriculum, allocate resources and in producing a
Strategic Academic Plan.
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Adult and Continuing Education Division (ACE)
Undergraduate and Graduate

In 1997, work was undertaken by the division to revise and update the 1994 institutional
plan for assessment. Following the direction of a NCA focused visit team in 1998, the
Adult and Continuing Education division of Cornerstone University continues to develop
and implement a comprehensive assessment plan to measure student spiritual
development and academic performance. This plan is part of the University’s
Comprehensive Assessment Plan and is intended to mirror the assessment emphasis of
the traditional general and business education program. In keeping with this, the division
has assigned one full time faculty member to serve on the University Academic
Assessment Committee. The assessment plan will focus on the following program
curricular objectives:

1. Assist studentsin developing an integrated Christian worldview

2. Enable studentsto develop intellectual skills that encompass communication, math,
critical thinking and lifelong learning.

3. Help students cultivate an awareness of self and community.

4. Give students the opportunity to grow spiritually.

ACE Philosophy

The profile of students entering ACE degree programs reflects older students with
families and modest to extensive experience in the business marketplace. Unlike
traditional undergraduate students, ACE students bring with them awealth of work
experience and knowledge gleaned from life experience. For this reason, the design of
ACE degree programs emphasi zes experiential learning in an adult learning environment.
Students learn from one another as well as faculty members. Due to the life experience
and prior learning of ACE students, degree programs can be delivered at an accelerated
pace utilizing alock-step curriculum, facilitated by faculty members who are
experienced professionals in the fields of law, business, management, finance, etc. ACE
students receive educational instruction and facilitation in a manner best suited to adult
learners.
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Assessment Plan Description

Entry Level Assessment

Students entering the ACE Associate of Science degree program are evaluated to ensure
that they possess a high school diploma from an accredited high school or possess a
GED. Associates students must provide a current resume that demonstrates significant
work experience. Beginning in the Fall 2002, Associate degree students will complete the
Educational Testing Service's Academic Profile at the beginning and end of their
program (they complete it at the end of the program currently). This provides the division
with adirect means for assessing the individual student’s preparedness for college-level
genera education courses and to provide data to establish benchmarks from which to
assess program outcomes upon compl etion. Program advisors al so assess prior learning
experiences, job training and any other formal training relevant to the objectives of the
Associates program.

Students entering ACE Bachelor of Science degree programs are required
to possess 56 credits from an accredited college or university. Program
advisors review these credits to ensure that they meet or exceed
Cornerstone University standards. Students also receive academic
evaluation for formal job training or other prior learning that may favorably
impact their academic program.

The Master of Science in Management program requires, in conjunction with the
application process, that an applicant possess a baccal aureate degree from an accredited
institution, with a grade point average and academic proficiency consistent with the
expectations for masters level graduate work. Evidence of thiswill be obtained from
official transcripts. In addition, two letters of professional recommendation and a current
resume demonstrating at least three years of significant work experience are required for
admission.

The division continues to research additional entry assessment methods to acquire data
that will be useful in determining program effectiveness.

Course Embedded Assessment

All ACE courses involve course-embedded academic assessment designed to fulfill the
educational objectives of both the particular degree program, divisional and University
objectives. Academic outcomes will be assessed through the use of individual tests,
course specific papers, case studies, individual and professional |earning team projects
and oral recitations or presentations. We are exploring additional end-of-course and end-
of -program assessment instruments which would give the division data from which to
compare and contrast ACE with the University’ s traditional degree programs.
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End-of-Course Assessment

All ACE courses receive both student and faculty assessment upon the completion of
each module or class. Students and faculty members compl ete separate surveys designed
to assess student satisfaction with the curriculum, faculty member and course delivery.
Faculty members complete an end-of-course survey to measure faculty satisfaction with
the textbooks, resource material, faculty guide, course content, assignments, outcomes
and class activities. The Director of Curriculum and Director of Faculty Services
regularly review both student and faculty end-of-course surveysin an on-going effort to
improve course content and delivery. End-of-course surveys factor significantly in the
timing and specifics of al course revisions.

In addition to data from end-of-course surveys, the Director of Curriculum seeks direct
input from faculty members concerning course revisions and improvements.

The data obtained from end-of-course surveys was a significant factor in these recent
curricular changes:

Iltem Changes
COR 100 Faculty task force assembled beginning Spring 2001 to
make
changes to facilitate more effective integration of adult
students
into the college learning environment.
ENG 118 Faculty design team assembled in Fall 2001 semester to
revise the
core English course to facilitate improved instruction of
adult students to improve their writing skills.
COM 111 Faculty curriculum design team composed of both
traditional and ACE faculty members was created in Spring
2001 semester to revise the course to be better suited for
adult students.
PHI 211 Introduction to Philosophy revised in Fall 2001.
BUS 401 Business Ethics and Vaues course revised Fall 2001.
MGT 232 Entrepreneurship course revised Summer 2001.

CMI 433 Systems for Cultural Impact revised Fall 2001.



28
Major Field Achievement Assessment

Thedivisionisin the process of determining the propriety and efficacy of utilizing
standardized major field assessment instruments (e.g., MFAT) with non-traditional adult
students. A decision concerning the use of such assessment instruments will be madein
the Spring 2001, with any implementation to commence in the Fall 2002.

End-of-Program Assessment

Both the Associates and Bachelors degree programs utilize afinal capstone (MGT 432)
course as ameans of assessing each student’slevel of integration of program content and
proficiency in communication and critical thinking skills. These courses will be revised
in the Summer 2001 to incorporate newly devel oped assessment methods for Christian
worldview integration and faith devel opment.

Worldview and Christian Faith Development

In the Fall 2001, the division took steps to develop methods to assess outcomes related to
Christian worldview and faith development. A full time faculty member was assigned the
task of developing instruments to accomplish this. These instruments will be completed
and fully implemented in al of the division’s degree programs by Fall 2002.

Alumni Surveys

Beginning in the Spring 2002, the division intends to initiate the use of one-year
graduate surveys to assess the efficacy of the division’s degree programs and
fulfillment of the institution’s mission. Data will be retained by the Director of
Student Services.

Curriculum Advisory Council

In September 2000 a Curriculum Advisory Committee was formed to lead the
ACE faculty in a systematic review and improvement of the curriculum in all ACE
degree programs. The membership of this committee consists of four faculty
members, the Director of Faculty Services, Director of Curriculum and the Dean
of the ACE program.

The Curriculum Advisory Committee meets tri-annually on the Monday following
regularly scheduled faculty development workshops, during which ACE faculty
members meet as Curriculum Advisory Groups (CAG) to review specific courses,
course objectives, textbooks, class activities, major projects, etc. Members of the
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Curriculum Advisory Council lead the CAGS in addressing specific curriculum
issues, including needed courses updates and minor revisions. CAGS maintain
minutes of their meetings, which are retained by the Dean of ACE.

Faculty Development Activities

Under the leadership of the Director of Faculty Services and full time ACE
faculty, the division has undertaken the implementation an aggressive faculty
development program whose aim is to improve classroom instruction/facilitation.
Included in this program, which will be fully implemented in the Fall 2002, will be
formal faculty development workshops offered on a quarterly basis at both the
main campus and off-campus locations and via the Internet and on CD-ROM. A
significant part of the program will be faculty mentoring, with new faculty
members being assigned a faculty mentor, and implementation of a faculty peer
review system led by the division’s full time faculty members.

The following is a catalog of recent faculty development workshop topics:

Christian Worldview and Classroom/Instructional Integration
Teaching the Adult Learner

Professional Learning Teams

Faculty Ownership of Curriculum

Classroom Management

Grading and Outcomes Assessment

The faculty development workshops have contributed to improvements in
curriculum, policies, and the development of project and course outcomes rubrics
as well as improvements in non-curricular administration.
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Grand Rapids Baptist Seminary has developed and is engaged in the implementation of a
comprehensive assessment plan related to student learning and development. Three
mechanisms serve as the infrastructure of the plan: Developmental Interviews, Program
Introduction Seminar (THE501) and Program Completion Seminar (MIN711), and
Student Learning Portfolios.

Launched during Fall 2001, GRBS students now participate in a series of three
developmental interviews with their faculty advisor during the course of their degree
program. The entrance interview, scheduled each semester during new student
orientation, provides the opportunity to explore an entering student’ s personal and
professional goals, and consider the relationship of these to the student’ s degree program
selection. The mid-point interview, scheduled at the mid-point of the student’s degree
program, offers a context to review the student’ s growth and development according to
the goals and purposes established in the entrance interview. Progress in completing the
degree program requirements are also reviewed in this context. The exit interview, ideally
scheduled during the student’ s final semester of enrollment, provides afinal opportunity
for the advisor to discuss with the student her/his growth and devel opment, conduct a
final degree audit, and make recommendations concerning matters of
profession/vocation.

In part due to the recognition of the inadequacy of the existing effort of assessing student
learning and development, GRBS faculty created THE501 Program Introduction Seminar
and MIN711 Program Completion Seminar. These courses will be embedded in most
GRBS degree programs beginning Fall 2002. Given the institutional commitment to
leadership development and worldview formation, assessment instruments in these
domains are being identified/developed and will be implemented in both THE510 and
MIN711.

Required during a students first semester at GRBS, THES01 is designed as an
introduction to graduate theological education. The course socializes entering students
into the rigors of graduate scholarship by honing their skillsin theological research,
reading, and writing. The following assessments will be embedded into the course:
Profiles of Ministry (ministerial identity and readiness for ministry), Myers-Briggs
(personality), Leadership Practices Inventory: Pozner and Kouzes (Leadership skills), and
atheology/worldview writing project.

Required during the final semester of the given degree program, MIN711 is designed to
aid studentsin the transition from student life in the academy to professional practicein
ministry. Particular focus is given to ministerial identity formation, resume development,
ministry search process and resources, and ordination and licensure. The following
assessments will be embedded into the course: Leadership Practices Inventory (Pozner
and Kouzes), Graduating Student Survey (ATS), and theol ogy/worldview writing task.
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The final structural element, the student portfolio, isin development and will serveasa

place to house the various assessment instruments. Selections of other student work will
also be included in the portfolio. The portfolio isintended to track/demonstrate student
learni ng/formation/devel opment throughout the students enroliment at GRBS. As noted,
all entrance and exit assessments will be housed in the portfolio. The portfolio will be

used as aresource in the series of developmental interviews between the student and
faculty advisor.
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Assessment in Southeast Asia (GRBSEP)

Cornerstone University and Grand Rapids Baptist Seminary Extension Program
(GRBSEP) administration are committed to the continuous and incremental assessment
of academic programs and student learning and development. Program structure, core
requirements, individual courses, professors and pedagogy are evaluated on a continuous
basis through student evaluations (course specific), professor self-evaluations (course
specific), and administrative evaluation in conjunction with Country Coordinators. In
addition, the program will undergo a comprehensive point-in-time evaluation every five
years.

Overall evauation of the academic program includes the following:

Course evaluations completed by students after completion of resident or
extension courses

Professor self-evaluations completed after the compl etion of courses

Site visits and eval uations conducted by Regional Director of GRBSEP or
Associate Director of Development on an annual basis

Syllabi review by the Regiona Director of GRBSEP at the beginning of
each course cycle

Country Coordinator evaluation of program, location, delivery on an
annual basis

Evaluation of student learning and development includes the use of formative and
Summative methods. Formative methods include examinations, research papers, case
study analysis, projects, insight papers, class presentations, book critiques, and projects.
Summative methods include the devel opment of a student learning portfolio, ministry
validation, and the devel opment of personal doctrinal and philosophy statements.
GRBSEP isin theinitial stages of developing a student learning portfolio structure.
Individualized portfolios will serve as a place to locate select assessments (i.e., research
papers, philosophy statements, ministry validation, etc.) of student learning and
devel opment throughout the duration of the program.

The GRBSEP assessment plan includes exit interviews to evaluate the quality and
effectiveness of the overall program. GRBSEP administration will develop a graduating
student survey to acquire insight concerning program satisfaction of graduating students.
In addition, an exit evaluation will also be developed for those students who drop out of
the program in advance of completion. Finaly, an alumni survey is administered every
five years to measure the program satisfaction of alumni and track their educational and
professional achievements. The results of these assessment practices will provide
valuable information to GRBSEP administration, information that will assist in program
quality improvements.
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APPENDIX A

Core Curriculum Evaluation Instruments

Vertical Articulation Plan

Curricular

&
Co-curricular
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APPENDIX B

Divisional Assessment Plans

(Samples)
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